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Chapter - I 
5?y?^?i2^AL _DEVELOPKENT_IN _INDlA 
INDIA INHERITED a patteruof education which was 
an integral part of colonial regime characterised by low 
levels of development and persistence of disparities in 
its social, political and economic structure. Soon after 
independence, the country was therefore, faced with the 
difficult task of transforming the inherited socio-
economic structure in such a manner that it may serve as a 
basis for independent and self reliant developrrent of 
the country. Growth with social justice, was adopted as 
the basis for developmental planning in India. It did not 
take long for the policy planners to recognise the bio-
directional linkages between education and development. 
Education was viewed as a crucial input into various 
sectors of the economy. It was in this context that soon 
after the attainment of independence, the task of restru-
cturing the educational system was initiated. 
The existing system of education was not only 
quantitatively small but also was qualitatively inadequate 
and dys functional. It was not possible to meet the 
growing needs of educated manpower without restructuring 
education. Bringing about reforms in this sector was. 
therefore considered, to be, the first priority. Many 
different education comrrissions/ejcpert groups were set up. 
The need for a literate population and universal education 
for all children in the age group 6-14 years was also 
recognised as a crucial input for nation building and has 
been given due consideration right from the inception of 
planned development in the country in 1951. 
1 
However, the efforts to reorient the educational 
system to fulfil the aspirations of masses for education 
as well as to meet the growing demand for the educated 
manpower inthe labour market were found to be less than 
satisfactory. The experience gained during the first decade 
of planned development necessitated som majorreforms in 
the education sector as a whole. Consequently, The Education 
Commission wasset up in 1964 to advise the government whose 
recommendations formed the basis for formulating a nation-
al policy on Education which was formally adopted by 
Parliament in 1968, The programmes of educational develop-
ment persuSd subsequently during the various five years 
plans were geared to fulfil the various objectives of the 
1968 policy. 
Pre-independence Era t 
With the transfer of power in 1947, the government 
of Independent India acquired, along with the rest of the 
s t a t e appara tus , the co lon ia l educat ional system as w e l l . 
The system was a 'going concern* but l i k e every other 
department of the colonia l r u l e , i t had a lopsided and 
d i s to r t ed cha rac t e r . Education in Br i t i sh India was 
extremely backward for a country of her s i z e and dimensions, 
To give j u s t one ins tance , a f t e r almost a hundred years of 
the in t roduct ion of modern education in t h i s country, 
l i t e r a c y was only about 14 percent in 1947 and only one 
in three of the 6-11 years age group was enrol led in 
primary schools . The unev<^rness of development i s c l ea r 
from the f a c t t h a t female l i t e r a c y in 1947 was l e s s than 
s i x percent t h a t only one in f ive from amongst the g i r l s 
of the same age group was enro l led in primary schools . 
The overa l l l i t e r a c y in some provinces was as low as 
e igh t percent or l e s s . 
On the other hand, education was one f i e ld in 
which Indians had considerable experience of adminis t ra-
t ion during the l a s t phase of the Br i t i sh rule-Diarchy 
from 1921 to 1935 and a f t e r 1987, when with provinc ia l 
autonomy, Indian Minis ters were in change of the por t fo^o 
in the prov inces . Although education was s t a v ^ e d of 
funds over which the Indian min is te r s had no con t ro l , 
a subs t an t i a l p a r t of the educat ional advance t i l l 
1947, p a r t i c u l a r l y in the f i e ld of school educat ion, 
was gained a f t e r 1921, The quicker pace of p rogress . 
while began in 1937, slowed down considerably during the 
period of the second world war when the Indian National 
congress went into wilderness. It was revived again only 
in 1946-47. 
Po^t--Independence Era 
Educational expansion and development continued 
on more or less adhoc lines during the initial period 
until the start of developmental planning in 1951. In the 
meanwhile, it was recognised that fresh thought had 
to be given to educational objectives, plans and programmes 
But the most significant development of this period was 
the adoption of the constitution (in 1949, and its coming 
into force in 1950) which contained a number of important 
provisions on education. After then introductory observa-
tions. Let us briefly review the various aspects of educa-
tional developments during the post independence period. 
For convenience statistical information is often presented 
for the period 1950-51 to 1975-76. The trurcation at 
both ends, particularly the lower, due to non-existence 
of reliable figures, should not substantially affect 
broad trends and tendencies. The educational system has 
expanded considerably in the post independence period, 
in its totality as well as at all its stages and specia-
lisations, expecially at the higher educational stage. 
The t o t a l number of educat ional i n s t i t u t i o n s has gone 
up during t h i s period (1950-51 to 1975-76) from a l i t t l e 
below 250,000 to over 625,000 (Kamat 1985) t h a t i s by 
two and a half t imes. The t o t a l enrolment has increased 
almost fourfold/ from a l i t t l e below 25 mi l l ion to over 
95 mil l ion in 1975-76 and more than 100 mi l l ion in 1977-78 
The no. of teachers has correspondingly r i s e n fourfold 
from about 0.8 mil l ion to over three m i l l i o n . And the t o t a l 
expenditure on education has r i s en from Rs.1,144 mil l ion 
to Rs. 21,407 mi l l ion , or in terms of NHP(Net National 
Product^ from 1.2 to 3.4 pe rcen t . 
During t h i s period of 2 5 years , enrolment a t the 
primary stage (class 1 to V) has increased about three and 
a half t imes, a t the middle stage five t imes, a t the High 
school s tage seven t imes, and a t the higher education 
stage 10 t imes . 
• t^ i s worthnoting b r i e f l y , a few important trends 
t h a t emerge from these f i g u r e s . 
F i r s t enrolment Of g i r l s ( s t a r t i ng from a much 
lower base) has grown a t a f a s t e r pace. For ins tance , a t 
the primary stage i t increased almost five times and ten 
times a t the middle stage*over the 25 y e a r s . But when 
compared to boys, the percentage of girls in school enrol-
ment at all stages is still quite low. All this can be 
observed from the following table. 
Table 1.1 
Enrolment in Elementary Education 
(1950-51 to 1975-76) in million 
Enrolment in classes 
I to V 
Enrolment in classes 
VI to VIII 
Boys Girls Total Boys Girls Total 
1950-51 
1965-66 
1975-76 
1977-78 
1980-81 
1985-86 
13 .77 
(60.6) 
32.18 
(96.3) 
40 .65 
(100.4) 
43.20 
(99.3) 
44.60 
51.73 
(106.42) 
5.39 
(24.81) 
18.29 
(56.5) 
25.01 
(68.1) 
26.95 
(65.4) 
28,10 
34.73 
(79.89) 
19 .16 
(43.1) 
50.47 
(76.4) 
65 .66 
(83.8) 
70 .15 
(82.8) 
72 .70 
86 .46 
(93.63) 
2.59 
(20.6) 
7.69 
(44.2) 
10.99 
(43.6) 
12.03 
(49.7) 
13.30 
18.13 
(60.61) 
0 .53 
(4.6) 
2 .85 
(17.0) 
5.03 
(23.9) 
5.74 
(25.3) 
6 .60 
9.99 
(35.57) 
3.12 
(12.9) 
10.54 
(30.8) 
16.02 
(30.7) 
17.77 
(37.9) 
19.90 
28.12 
(48.51) 
source : Kair.at (1985) and Chauhan (1990) . 
Second, from the figures giving enrolments as percentage 
of the population (of childern corresponding to the primary 
and middle stages i.e. the age group 6 to 14, for wham 
the constitution has directed enforcement of universal, 
free and compulsory education by i960) we see they are 
far below the target of the two stages, the primary stage 
is of particular significance for the growth of literacy. 
&uring this period literacy has risen from 16.6 percent 
in 1951 through 24.4 percent in 1961 to >oAly 29.3 percent 
in 1971, 
Third there seems to be a general slow down in the 
rate of growth of school enri-jfiments in the last ten 
years. For instance, the growth rate at the primary stage 
which was of the order of seven percent in the first 
15 ^ ears upto 1985-66 has gone down in the next decade 
to 25 percent which is not very different from the rate 
of growth population.Actually the percentages of enrol-
ment in the age group 6 to 11 decreased during 1975 to 
1978 from 83.8 to 82.8 (A similar slide back was observed 
for the period 1965 to 1970) And as for the middle stage, 
enrolement has slown down, there is an increase of only 
one percentage point in two years. This slow down, which 
partly explains the slower literacy growth, of not tackled, 
will have serious. Consequences upon our objective of 
achieving full literacy. 
Several eoimmisslons and Coirunittees were appointed 
to consider these questions. A niimber of new organisations 
were also set up to evolve and implement educational plans 
and policies. The first such effort was the university 
Education commission (1948-49) under the chairmanship 
of S, Radhakrishnan, which considered in great detail 
the problems of higher education and research in indepen-
dent India, The commission among other things, recomjnended 
(i) adoption of the now famous 10+2+3 pattern,that is ten 
years of school primary and secondary education,two years 
of higher secondary education and a three year degree course 
(ii) establishment of a University Grants Commission 
at the centre to look after the co-ordination and mainte-
nance of standards in higher education and (iii) recogni-
tion of, and encouragement to, Indian languages as media 
of instruction in higher educatiorv. Earlier, the Tara Chand 
Committee and the Kher Committee (1948) toad considered 
certain aspects of school education. In 1952, the govern-
ment appointed the Mudaliar commission for secondary 
education, which recommended a uniform pattern of 11 
( s= 8+3) years of schooling to be followed by a three 
year degree course, and |>ringing the secondary course on 
level with the imm.ediate standard in universities. 
The most-comprehensive effort in this respect 
was that of the Educational commission (1964-66) under 
the Chairmanship of D.S.Kothari, which in its volumi-
nous report has delibrated almost every aspect of Indian 
education before making a series of recommendation. A 
committee of members of Parliament was appointed in 1967 
to consider them. The educations commissions* report 
and the Parliamentary committees recomrrendations were 
discussed in both houses of parliament and later in 1968, 
the government issued a policy statement on education 
the first national policy statement on education formulated 
by the Govt, of Indepdendent India, two decades after 
the attaining of independence. It contained a few of the 
recommendations of the Education Commission in a very 
diluted form. It served as the basis for educational 
development for most of the last decade, until the recent 
efforts to forraxxlate the educational policies of the 
country once again. This rethin king dates from 1977-78, 
after replacement of the congress government at the centre 
by the Janata Party Govt, and its new policy statement 
issued in May 1979. Before any efforts towards its imple-
mentations could be made however, the central government 
became destablished, and was replaced once again by 
the congress government of Indira Gandhi from January 
IJ 
1980, The may 1979, policy statement may, therefore, 
be considered infructure and in operative. 
The proposals of the Education Commission on 
University Elementary Education and adult education evoked 
considerable interest. They were also warmly welcomed and 
supported. If anything, the criticism was that theywere 
not radical enough, the firm span for reaching the goal, 
it was said, could have been shorten, and there should 
have been a greater stress on pursuing the two programmes 
side by side. 
Elementary Education 
In areas like this where there is a general support 
to the recommendations of the Commission, what are really 
the issues that one should discuss? It is our general 
experience that, even in such non controversial areas 
when we are agreed on what is to be done but do not quite 
know how to do it, most of the time available is spent in 
talking of the desirability of the programme, the signifi-
cance of Article 45, the lack of political work to implement 
the programme, etc, while all such homilies on the subject 
an welcome, they do not help in solving the problem,That 
is why as shown earlier, the statement on the national 
policy on education (1968) on this subject is the same 
K 
as Article 45 of the constitution (1950). What is needed 
therefore, is a concentration of attention on there 
aspects (i) a detailed discussions of the major issues 
involved (ii) an analysis of the causes why the progrartime 
does not spread among the people and (iii) development of 
suitables technique to overcome difficulties and ensure 
success within a compratively short time-span. 
Efforts to introduce universal elementary education 
for children in the age group 6-14 an being made. Since 
1947, They have been continued in the fourth and the fifth 
plans after the report of the commission became available. 
An intensive further effort is being mounted in the sixth 
plan. It appears, k however that the problem is not likely 
to be solved by 1982-83, and not even by 1985-86, the 
tay'^ et date suggested by the commission. We have not yet 
fixed any time limit for this programme,But a unesco 
estimate is that we may not be able to reach the goal even 
by A.D. 2000, It would, therefore, be desirable, on the 
basis of the ten principles stated above to prepare a 
revised programme of fulfilling the directive of Article 
45 of the constitution as soon as possible and preferably 
by 1985-86. It is also necessary to try out w411 planned 
action research projects in a ^ ig way in every state, each 
state having at least one such project and the bigger 
IJ 
states, move. This is certainly a feasible programme if 
we can only rise to meet the social, administrative, 
financial and academic challenges Involved. 
The overall development of education since 1950-51 
is presented in the Table 1,2. 
s* 
No. 
A. 
i 
i l 
i i i 
i\ 
V 
v l 
B . 
i 
i i 
i i a 
i \ 
C, 
j 
i j 
i i j 
Table 1 
Educa t iona l Development 
I t e m 
I n s t i t u t i o n s ( N u m b e r 
) Primary 
.) Middle 
.) High/Hr . S e c . 
0 Col lege (Gen.Edu.) 
') Co l l eges (Prof .Edu 
) U n i v e r s i t i e s 
Enrolment-by s t a g e 
.) i'rimar-y (l-V) . 
.) Middle (VI-VIII) 
i) High/Hr. Sec . 
0 U n i v e r s i t y / C o l l-=g 
E x p e n d i t u r e ( R s . in 
J t l a n 
.) Non p lan 
.) To ta l 
1950-51 
X 
209671 
13596 
7288 
548 
. ) 147 
28 
(in 000) 
19155 
3120 
1481 
e 174 
c r o r e s ) 
20 
94 
114 
.2 
from 1950-51 to 1985-86 . 
Year 
1950-61 
330399 
49663 
17257 
1161 
381 
44 
34994 
6705 
3483 
557 
90 
254 
344 
1970-71 1980-81 
498378 485538 
90621 116447 
36738 51594 
2 587 
1107 
93 
3393 
1382 
123 
57043 72688 
13315 19846 
7167 11281 
1956 
115 
1003 
1118 
2752 
520 
3226 
3746 
I 1985-86 
529392, 
138687 
67706 
4132 
1684 
164 
86683 
27201 
14916 
3571 
800 
6374 
7174 
Source : Education Commission (1964-
Chauhan CPS (1990) , 
•66), Naik J.P. (1978) 
Educational developments of the post independence per iod , 
have been b r i e f l y outl ined so fa r , in tertrs of t h e i r 
broad spread and growth, the thinking on educat ional r e cons t -
ruc t ion , and the creat ion of new i n s t r u m e n t a l i t i e s for 
improvement. We sha l l now consider b r i e l f l y the s a l i e n t 
developments in t h e i r main segments, s t a r t i n g with school 
educat ion. 
There i s very l i t t l e pre-school educat ion, such 
i n s t i t u t i o n s covering not more than 3 or 4 percent of the 
p a r t i c u l a r age group. 
Most of i t i s confined to uri^an a r e a s , and i s 
ava i lab le in p r iva t e ly run, fee-charging i n s t i t u t i o n s . 
These schools ca t e r mostly to the needs of the Uj^ per and middle 
c l a s s e s , depending on the kind of t eachers , equipment, 
fees and l o c a l i t i e s . 
The expansion in elementary (primary c l a s ses 1 to v 
and middle c l a s ses VI to VII l ) education has been noted above 
Primary schools are now ava i lab le almost everywhere, t h a t 
i s within easy walking d i s tance in most p a r t s of the country . 
But middle shool f a c i l i t i e s are not u n i v e r s a l . For r e a l i s i n g 
t h i s objec t ive even accounting for the uneven d i s t r i b u t i o n 
over d i f f e r e n t s t a t e s and regions within a s t a t e , i t i s 
1 . 
generally presumed that the ratio of middle sbhools 
to primary schools should be of the order of 1:3. It 
is clear that the present ratio, a little over 1:5, is not 
satisfactory. In terms of enrolment, which was about one 
in three at the primary stage and one in eleven at the 
middle stage at the time of independence, in the last 75 
years it has increased to two in three and one in three in 
the respective age groups. The objective of universal 
education as spelt out in the constitution and directed 
to be realised by 1960, is indeed far from realisation, not 
only for the total elementary age-group of 6 to 14, but 
also for the very limited primary school age group, 6 to 11, 
A programme of universalisation of elementary or 
primary education means there must be universal provision 
of schools, unversal enrolement of the age group, and 
universal retention of those enrolled. While the objective 
of provision of primary schools is more or less achieved, 
the second or the enrolment objective has not been realised. 
Incentives on a modest scale, such as supply of free text 
books and other materials, mid day meals (and even clothing 
particularly, in the case of girls) were tried out, to stimula-
te enrolment in some areas of some states. The results were 
sometimes encouraging but not uniformly so everywhere 
It was tried In a few cases to enforce the compulsory 
education law with its penal provision, but it was soon 
realised and rightly that compulsion can not be legally 
enforced in a poor unorganised society like ours, 
particularly, with regard so the large numbers of the 
indigent sections of society. 
The third requirement, universal retention, is 
equally difficult to realize and for the same reasons. 
The experience of the last many years is that the 
drop our and failure rate is very high. 
For the last fifteen years the dropout pattern 
has been virtually similar : Of every 100 children 
joining class 1 only about 40 on an average reach class V 
and 25 complete class VII the rest drop out, the largest 
number of 38 to 35 in class I itself. In other words, 
even the (seemingly) impressive enrolment at the primary 
stage is illusory. For those enrolled in class I must 
stay in the school for at least three or more classes to 
acquire good literacy. Such a state of primary education 
means almost half the next generation remains illiterate 
or semi literate. 
Finance : The expansion in the educational facilities 
has also been accompanied by corresponding increase in 
the expenditure on education. In the year 1947-48, the 
annual expenditure on education was Rs, 550 mi l l ions 
which increased to Rs. 1,140 mi l l ions in 1950-51, 
Rs. 60,000 mil l ion in 1984-85, Rs. 75,000 mm 1985-86 
and over Rs, 80,000 mi l l ion in 1986-87. 
Educational expenditure in Indian Five Year plans 
has been increasing in absolute terms, from Rs. 1530 
mi l l ions in the F i r s t plan (1951-56) to Rs. 63,830 
mi l l ions in seventy plan (1985~90)• In the case of 
elementary education a l s o , the expenditure has increased 
from Rs. 850 mi l l ion in the f i r s t plan to Rs. 18,300 
mi l l ion in the Seventh p l a n . But As a percentage of t o t a l 
plan a l l oca t i on (TPA) for educat ion, i t has decreased 
from 56% in the f i r s t plan to 29% in the Seventh p lan . 
This shows t h a t there has been a successive decl ine 
in the a l l oca t ion of f i nanc i a l resources to elementary 
education from 1950 to 1985. 
Chapter - I I 
EDUC ATI ON AL _, BACKWARDNE S S _ IN _B IHAR 
Education i s both an ingredient and an instrvxtnent 
of human resource development. All men and women and, 
even more so , every chi ld of our country has to be 
provided f a c i l i t i e s for development of knowledge, s k i l l s 
a t t i t u d e s and values which promote development. Apart 
from educat ion, human resource development has to do with 
physical f i t n e s s , n u t r i t i o n and family p lanning . But 
progress on these f ronts i s again dependent on the spread 
of educat ion . 
Our na t iona l system of education must benef i t a l l 
s tudents whereever they l i v e . I t must be a c c e s s i b l e , no 
matter what t h e i r income l e v e l s a r e . Our p resen t education 
system has entrencJ-^a soc ia l d i s p a r i t y . What i s projected 
as a system to bring about e q u a l i t y , i s in f ac t , the 
system t h a t perpetuates d i s p a r i t y . Education for the 
i s much worse than the education tha t i s ava i l ab le to 
the r i c h . There i s no comparison between the two education 
va r i es from region to reg ion . TJrie d i s p a r i t i e s between 
the s t a t e s , sometimes even within the s t a t e and between 
d i s t r i c t s i s tremendous. This has to be bridged one of the 
f i r s t s tep t h a t v;e have taken to achieve t h i s i s to bring 
about a core cur r icu la which wi l l ensure p r imar i ly a sense 
of Indianness and equa l i ty in s tandards , a mutual 
recognit ion in the class-room and work place of a na t iona l 
e t h i c or a p u r s u i t of exce l l ence . Regional va r i a t i ons 
b u i l t around the coiranon core with help so adopt the 
content and methods from the core curr icul lam for loca l 
condi t ions , for local t r a d i t i o n s and for loca l a t t i t u d e s 
and a p t i t u d e s . Our impulses, our motivat ion, our a sp i r a t i ons 
must be Indian ye t the myths, the songs, the poems, the 
prose t h a t we car ry in our minds must be of a l l the d i f f e r e n t 
languages t h a t make up our country . 
I n t e r s t a t e D i s p a r i t i e s : 
At t h i s stage of a n a l y s i s , i t may be of some 
i n t e r e s t to examine the reg iona l v a r i a t i o n s in the development 
of educa t ion . The i n t e r s t a t e va r i a t i ons in educat ional 
development are qui te large while in some s t a t e s adequate 
coverage has taken place for primary educat ion, there 
are a number of s t a t e s where the coverage of primary 
education i s l e s s than adequate . A comparative p ic tu re 
of educat ional development of d i f f e r en t s t a t e s with 
respec t to primary and middle education has been portrayed 
in adjoining f igu re . Enrolment per lakh of population 
for the year 1982-83 has been used as the ba s i s of 
comparison in the e x e r c i s e . The comparative ana lys i s of 
d i f f e r en t s t a t e s has been done with respec t to the a l l 
Ind ia , average with a l l India as a bench mark, the four 
quadrangles represent different typologies of states. 
Though the relative location of each point within a 
quadirSin'sUcan also be analysed to identify clusters of 
states having similar pattern of educational development/ 
in the following discussion, such differences have not 
been highlighted. We have largely confined the presentation 
to inter-quadrangle differences 
i) Those states which have adequately developed system of 
elementary education fall in the first quadrangle and 
represent more than average (all-India) coverage both for 
primary as well as middle education. The state of Kerala, 
Himachal Pradesh, Punjab, Tamil Nadu, Maharasthra, Manipuri, 
Gujarat and Tripura face in this category. It is interesting 
to observe that our of 22 states in the Indian Unions, 
only 8 are in this group. It may be observed from adjoining 
figure that in the case of Kerala, the coverage for the 
middle education is the highest followed by Himachal Pradesh. 
ii) The second group consists of those states where the outreach 
of primary education has been more than the all India average 
but the middle education has been laiging behind. These 
states depicted in the fourth quadrangle of the figure are 
Sikkim, Meghalaya, Nagaland and West Bengal. Out of these 
four states, Nagaland and Sikkim are very close to the 
national average for the middle education. This leaves 
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West Bengal and Meghlaya as the two states where 
Ijtanediate efforts towards the expansion of middle level 
of education need to be directed. 
iii) The third group consists of those state where the 
middle level education has expanded at a faster rate 
as compared to the primary level of education. The 
existence of this type of situation presents a pattern 
of an unbalanced educational development the three states 
which fall in this group are Haryana, Assam and Karnataka, 
It is qplte difficult to explain this type of behaviour 
except to conjecture about the possible reasons. In the 
case of Haryana, it is worthnoting, that with the spread 
of Green revolution, especially during the late seventies, 
the income levels have risen rapidly and now it ranks 
among the high percapita income states of India. Further 
investigations would be necessary before any firm conclusions 
can be drawn. 
iv)The fourth group represents those states in which the 
levels of educational development an low for the primary 
as well as the middle levels. The states of Uttar Pradesh, 
Jammu and Kashmir, Madhya Pradesh, Rajasthan, Orissa, 
Bihar and Andhra Pradesh fall in this category. It may 
be noted that all these states are also known as 
educationally backward states (EBS). It may be recalled 
2 : 
tha t during the seventies nine s ta tes were identified 
as educationally backward. This exercise was essent ia l ly 
undertaken to identify those s ta tes which required 
special assistance to ra ise thei r levels educational 
development during the sixth plan. With a view to 
achieving th i s objective, special financial and other 
assistance was made available to these s t a t e s . However, 
i t appears that with the exception of West Bengal, a l l 
other s ta tes continue to be educationally backward. In 
terms of the i r size,there are the larger s ta tes both in 
terms of area as well as population. 
The foregoing analysis of the in te r s ta te d i spar i t i es 
in educational development has been undertaken with respect 
to to ta l enrolment pa t te rns , A similar analysis for the 
g i r l s enrolment has also been undertaken which reveals 
persistence of these features, especially with respect 
to the low levels of g i r l s enrolment a t the middle s tages . 
There are a number of factors which influence 
the educational development in a region. I t is generally 
believed that econcxnically better-off s ta tes an in a be t te r 
position to invest in human resource development as 
compared to the economically backward s t a t e s , we examined 
th is aspect a b i t closely. We ranked the s tates in terms 
2a 
of their per capita income the states with highest per 
capita income are Punjab/ Haryana, Maharasthra, CGuj^rat 
and Himachal Pradesh. On the lower end of the scale are 
the state of Bihar, Madhya Pradesh, Orissa, Rajasthan, 
Assam, Utter Pradesh, Andhra Pradesh, Jammu and Kashmir 
and West Bengal, It is quite evident, that the low per 
capita income states are also educationally backward. 
Alternatively all the educationally backward states have 
also per capita incomes which are less than the national 
average for the period under review. However the coverage 
X-
i s not t r u e . All poor s t a t e s need to be educa t iona l ly 
backward. The s t a t e s of Kerala , Tamil Nadu and Kamataka 
are the other three s t a t e s which have low per capi ta 
income. 
A s imi l a r ana lys is for s imi la r i n d i c a t o r s , l ike 
per capi ta budgeted expendi ture , plan and non plan 
expendi ture , enrolments a t primary and middle level of 
education and the a v a i l a b i l i t y of school i n f r a s t ruc tu re 
and other educat ional inputs general ly give the impression 
t h a t the economically b e t t e r off s t a t e s (in terms of per 
capi ta income) tend to f a l l on the higher s ide of these 
i n d i c a t o r s , whereas the low income and educa t iona l ly 
advanced s t a t e s f a l l below average. Therefore, i t i s not 
d i f f i c u l t to conclude t h a t the ind ica tors of educational 
development are re la ted to the socio-economic well being 
of the s t a t e . 
2. 
The persistence of low levels of educational 
development in some states is seemingly associated with 
their socio-economic characteristics. This point is 
illustrated with the help of adjoining figure. It 
presents temporal changes in educational development 
during the seventies. The relative position of different 
states can either be examined vis-a-vis each other or 
with respect to all India average. The following point 
may be noted with reference to figure. We have selected 
the primary level of education as it constitutes the 
main promise of educational outreach in the country. 
Moreover, it also forms the basis of subsequent development 
of education in the country. 
It has already been pointed out earlier that 
during the seventies, efforts were made to reduce inter-
state disparities in educational development by taking 
congnisance of the educationally backward states and pro-
viding special assistance to them. However, not much 
progress has been registered in this direction, 
i) The first group consists of those states which have 
been able to maintain their above average position during 
the seventies. There are 10 such states and the^ ^^ are 
depicted in the first quadrangle viz., Tripura, Himachal 
Pradesh, Weat Bengal, Maharashtra, Tamil Nadu, Gujarat, 
Manipur, Meghalya, Kerala, and Nagaland. 
ii) The other proirinent group consists of those states 
which have continued to lay behind the all India average. 
There are light such states, viz., Rajasthan, Bihar, 
Janunu & Kashmir, Assam, Andhra Pradesh, It is interesting 
to observe that all of them, except Haryana are educa-
tionally backward. It seems that in spite of our efforts, 
the disparities between educationally advanced and 
educationally backward states have continued to persist 
even at the level of the primary education. The biggest 
challenge, therefore, that the educational planners are 
facing is to get out of this syndrome, 
iii) The behaviour of two states i.e. Karnataka and 
Uttar Pradesh is quite serious in the sense that these 
represent a real fall in their relative position at all 
India level vis-a-vis their coverage of children in the 
age group of 6-11 years. 
iv) Punjab is the only state which has been able to 
register a significant progress in primary education. 
In 1971, it was below national average and has now moved 
above the national average. The shift is not much large 
nevertheless, the trend is significant. 
The foregoing analysis brings out clearly that 
even at the primary level of education, there is some 
amount of stagnancy in the behaviour of educationally 
backward states. It indicates that the efforts should 
be directed towards bridging the existing gap. Unless 
this is done for primary education, success at middle 
stage would be elusive. 
The position of Bihar : The foregoing discussion indicates 
that there are nine states in the Indian Union which 
can be classified as educationally backward states. 
Although all these states are backward in education. 
The position of Bihar state is particularly dismal as 
far as population is concerned.Bihar is second largest 
state in the country, next only to Uttar Pradesh. Table 
2.1 shows the population profile of Bihar state. 
TaL^e - 2.1 
Population Profile 
Male Female Total 
Rural 
Urban 
Total 
31,170,556 30,025,188 
4,760,004 3,958,986 
35,930,560 33,984,174 
61,195,744 
8,728,990 
69,914,734 
Percentage of SC/ST population to t o t a l Fop, 
Male Female Total 
SC 
ST 
14.36 
8.11 
14.67 
8.52 
14.51 
8.33 
2> 
Alongwith general population, the state of Bihar has 
the large proportion of SC & ST population, which is also 
one of the causes of educational backwardness in the state. 
The percentage of SC and St in the state is also shown 
in Table 2.1 
Educational development in Bihar as compare^^to national 
averages are given in table 2,2 and table.2.3.rit is shown 
in table 2.2 that the population of Bihar is 10.5% of the 
whole country while the total no, of primary schools is 
9*5%, The percentage of secondary schools in Bihar is still 
less in i.e. only 6.9%, The total enrolment in this primary 
classes is only 7,2% and that is higher secondary classes 
is 6.2% the enrolment of girls is still lower when gross 
ratio enrolment ratios are examined it is found that in 
the primary classes the gross enrolment ratio is less than 
80% while all India figure is more than 93%. 
As far as vocational education at school level Is 
concerned, there are no vocational schools in the which state 
at seminar secondary level. While all ^ndia figure is 
1706. At primary level the teacher fOpil ratio is also 
disappointing. It is 60 as comparesito the all India figure 
of 44, other educational indices for making comparative 
evaluation of the state in relation to national indices, 
are given in table 2.3. 
Table --2.2 
Educational Development In India with special reference to Bihar 
Item All India Bihar Percentage 
Population (million) 
Number of Villages 
Number of habitation 
Urban areas 
Estimated population (1986) 
Primary school (million)(rural) 
Primary schools (Total) 
Middle ischools (rural) 
Middle school (total) 
Secondary schools (rural) 
Secondary schools (Total) 
Hr. secondary schools (rural) 
Hr. Sec. schools (total) 
Total no. of schools 
Enrolment (total in millions) I-
Enrolment girls in millions I-V 
Total enrolment VI-VII 
Enrolment Gi r l s VI-VIII 
Total enrolment SiX-Xll) 
665.3 
578682 
979065 
3878 
784 
475938 
539392 
112836 
138687 
38720 
52208 
7225 
15498 
•V 86.68 
35.68 
27.20 
9.64 
4.71 
69.9 
67504 
102137 
222 
79.2 
48715 
51377 
10378 
12211 
2896 
3626 
59 
253 
7.79 
2.58 
1.93 
.505 
.19 
10.5 
11.6 
10.4 
5.7 
10.10 
10.2 
9.5 
9.2 
8.8 
7.5 
6.9 
4.8 
1.6 
8.9 
7.2 
7.1 
5.2 
4.1 
Table -2.3 
Important Educational Indices - All India and Bihar 
Item All India Bihar 
Gross Enrolment Ratio (5-11 yrs) 
Gross Enrolment Ratio (11-14) 
% of Girls Enrolment (l-V) 
% of Girls enrolment (VIrVIII) 
% if Girls enrolment (Ix-x) 
% of Girls Enrolment (xi-XIl) 
Vocational schools (+2 stage) 
Teacher pupil ratio (EPR) 
TPR (Primary) 
" (Middle) 
" (Secondary) 
" (Hr. secondary) 
% of Trained Teachers (Primary) 
Middle 
Secondary 
Higher secondary 
Schools without Teachers 
Single Teacher Schools 
Hon Formal Education Centres (Rural)117510 
" " NFE (urban) 8160 
Enrolment in NFE (Rural) 3.39 
Enrolment in NFE (Urban) .277 
93 
48 
41 
35 
31 
30 
.63 
.15 
.16 
.45 
.74 
.71 
1706 
i 
: 
# 
14 
29 
21 
15 
86 
87 
90, 
88 
.66 
.33 
.23 
.55 
50% 
27, .96% 
79.13 
29.92 
33.16 
29.19 
20.67 
21.29 
0 
60 
25 
24 
18 
93.43 
95.10 
96.38 
79.51 
1.47% 
2 5.89% 
19000 
949 
630 m 
.03 
3J 
CHAir'TER - III 
An exponential advancement of knowledge in all 
disciplines is a gift of research scholars not only to the 
disciplines themselves but also to the entire humanity 
as it is the consequence of their consistent endeavour. 
Generally modification or change in the curriculam methods 
of teaching texbooks and modes of evaluation is always 
and should be based on some research findings and has in 
turn some implication for further research in that area. 
Any educational change or reform is always based on 
some research findings and in turn has some implications 
for further investigations to ensure its effective 
implernentationv Before proceeding further into the present 
study it was considered necessary to review the research 
studies conducted by different researchers. 
Under the present study some research studies most 
relevant to the present one were reviewed, 
•'Dey and Natrajan (1981) carried out an investigation 
to evaluate adult education programme in nine districts 
Of Bihar, 
The study comprised nine independent evaluat ion 
pro jec t s conducted in nine d i f f e r e n t d i s t r i c t s of Bihar 
The main object ive of these s tud ie s was to assess the 
performance of the National Adult Education Programme 
(NAEt-) with reference to (i) the l e a r n e r ' s background 
( i i ) the i n s t r u c t o r s background ( i i i ) the l ea rne r s p a r t i c i -
pat ion (iv) the teaching learn ing process and (v) the 
impact of the programme. 
The sample for the study was selected from among 
adu l t education centres (AECs) functioning in one block 
each from the nine selected d i s t r i c t s . In a l l 246 AECS 
were s e l e c t e d . At each of the se lected AECs, five learners 
one dropout and the ins t ruc to r : incharge of the centre 
were selected for the survey. Thus data for the study were 
col lec ted from 1/706 l e a r n e r s , 246 dropouts and 246 
i n s t r u c t o r s . The tools for data co l lec t ion included 
separate ques t ionnai res for l e a r n e r s , drop outs and 
in s t ruc to r s and r a t ing sca les for the appra i sa l of learners 
l i t e r a c y l e v e l . 
The major findings of the study were (i) The 
coverage of women learners in d i f f e r en t blocks varr ied 
considerably ranging from 7 percent to 35 percent 
( i i ) Average attendance in a l l the pro jec ts ranged from. 
O i4 
s ix teen to twenty four l ea rne r s ^er centre ( i i i ) The 
AECs many catered to the needs of persons engaged in 
ag r i cu l t u r e the next dominant group which took advantage 
of the programme was t h a t of housewives liv) In the 
families of the l e a r n e r s , the proport ion of the chi ldren 
in the age group s i x to fourteen but not a t tending 
schools ranged from 35 percent to 78 percent in d i f f e r en t 
d i s t r i c t s (v) Most of the learners joined the programme 
pr imar i ly to obtain l i t e r a c y s k i l l s and only a few appeared 
to have joined i t for acquir ing functional s k i l l s , 
(vi) The performance of the l ea rners was b e t t e r in reading 
than in w r i t i n g . The perforrrance in doing simple c a l c u l a -
t ions was comparatively was poor and needed improvement 
(vi i ) Most of the learners indicatdd tha t they acquired 
knowledge regarding ag r i cu l t u r e and poul t ry through the 
adui t education programme. They also expressed des i r e 
to learn about such aspects as sewing, weaving, carpentry , 
n u t r i t i o n , hea l th and chi ld c a r e , (v i i i ) The adu l t education 
centre was our of the important sources of inforrration 
for the l ea rne r s regarding r u r a l bank, family welfare 
cen t r e , primary heal th c e n t r e , ve ter inary cent re and 
cooperative soc ie ty (ix) A majori ty of the drop-outs 
were from the a g r i c u l t u r a l occupation, a lso most of them 
belonged to the t a r g e t age group of t i f t e en to t h i r t y 
f i v e , (x) The period of at tendance of the drop-outs a t the 
4\ECs was around four weeks, (xi) Family problems, lack 
of desire to learn, uninteresting instructional programmes, 
inconvenient location of the centres, and unsuitable 
timings of classes were the main reasons for dropping 
out (xii) occupation of most of the instructors was 
agriculture, (xiii) The proportion of the female instructors 
wds quite low in all the districts, (xiv) The scheduled 
castes and the scheduled tribes were properly represented 
among the instructors (xv) A majority of the instructors 
belonged to the villages where the AECs were located. 
(xvi) The instructors in all the sample centres, except 
three were trained tor their job. The duration of training 
was less than two weeks in tour of the nine districts 
while in others it ranged trom two to three weeks. 
Srivastava (1965 ) studied the development and 
needs of tribal people and tribal education. Among the 
tribal people the largest perr^anent cultivators is in 
Bihar, The highest percentage of permanent cultivators are 
among the Santhal of Eihar. 
In Santhal targcina, the landed property is 
fragmented. 
Bihar education of the people for practicing 
terrace cultivation is needed. People have to depend 
, ' ? . 
on o t h e r means of l i v e l i h o o d f o r n e a r l y f i v e t o s i x months 
i n d y e a r . B e t t e r e d u c a t i o n can l e a d t o t h e b e t t e r m e n t 
of economic c o n d i t i o n , b o t h b e i n g c o m p l e m e n t a r y t o e a c h 
o t h e r . P e o p l e have become c o n c i o u s of t h e v a l u e of e d u c a -
t i o n . 
THE PROBLEM : 
As m e n t i o n e d in c h a p t e r two B i h a r i s one of t h e 
n i n e e d u c a t i o n a l l y backward s t a t e s i n I n d i a , w i t h i n B i h a r 
t h e r e s e v e r a l d i s t r i c t s w h i c h a r e e d u c a t i o n a l l y more bac 'x-
ward t h a n o t h e r s . The d i s t r i c t of B h u j p u r , w h i c h forms 
t h e w e s t e r n p o r t i o n of t h e F a t n a D i v i s i o n / i s s i t u a t e d 
be tween 24 3 1 ' and 25 46* n o r t h l a t i t u d e , and be tween 
83 1 9 ' and 84 5 1 ' e a s t l o n g i t u d e . I t c o n t a i n s a t o t a l 
a r e a of 4 , 3 5 3 s q u a r e m i l e s . The p r i n c i p a l c i v i l s t a t i o n , 
wh ich i s a l s o t h e mos t p o p u l o u s town in t h e d i s t r i c t i s 
A r r a h . S i t u a t e d i n 2 5 ° 3 4 ' n o r t h l a t i t u d e and 8 4 ° , 4 0 * 
e a s t l o n g i t u c i e . The d i s t r i c t i r bounc'-d on t h e n o r t h by 
G h a z i p u r and B a l l i a i n thi JUt ta r P r a d e s h and by Sarun 
i n B i h a r . Cn f h e . e a s t by d i s t r i c t t a t n a and Gaya on t h e 
Sou th by t a l a r r e u and on t h e w e s t by t h e d i s t r i c t s M i r z a p u r 
and G h a z i p u r i n t he u n i t e d t ^ r o v i n c e s on t h e n o r t h t h e b o u n d a r y 
i s marked by t h e Ganges and on t h e e a s t by t h e s o n , t h e 
two r i v e r s u n i t i n g i n t h e n o r t h - e a s t e r n c o r n e r of t h e 
3.J 
d i s t r i c t t h e Karamnasa. i a t h e b o u n d a r y w i t h t h e U n i t e d 
p r o v i n c e s on t h e w e s t from n e a r i t s s o u r c e t o i t s j u n c t i o n 
w i t h t h e Gnnges n e a r c h a u s a , v^hile t h e son s e i - a r a t e s i t 
from pa la r ran on t h e s o u t h . 
The o r i g i n of t h e name Shahabad i s d o u b t f u l ^ b u t 
i t i s s a i d t o be d e r i v e d from t h e f a c t t h a t , a f t e r h i s 
v i c t o r y o v e r t h e Afghan r u l e r s of t h e p r o v i n c e i n 1529 
A.D. t h e Empero r Babar P i t c h e d h i s Camp in A r r a h and 
t h e r e p r o c l a i m e d h i s d o m i n i o n o v e r B i h a r . In corrneTRoration 
of t h i s e v e n t / t h e p l a c e was c a l l e d S h a h a b a d , o r t h e c i t y 
of t h e L m p e r 6 r , and t h i s name was a p p l i e d s u b s e q u e n t l y 
t o t h e S a r k a r w i t h i n which t h e town was i n c l u d e d . 
OBvJECTIVES : 
The f o l l o w i n g a r e t h e main o b j e c t i v e s of t h e 
p r e s e n t s t u c y . 
1) To c a r r y o u t a s u r v e y of nur. b e r and tyi-e of s c h o o l s 
i n A r r a h t o w n . . 
2) To exan ' ine t h e a d m i r i i s t r a t i v e , f i n a n c i a l and o r g a n i s a -
t i o n a l m a c h i n e r i e s of t h e s e s c h o o l s . 
3) To a s s e s s t h e e n r o l e m e n t p a t t e r n in t h e s e i r s t i t u t i o n s 
i n r e l a t i o n t o t h e c o r r e s p o n d i n g e n r o l e r r e n t p a t t e r n s 
i n t h e s t a t e of B i h a r . 
4) To evaluate the quality ox education imported in these 
schools in terms of availability and utilization of 
physical facilities. 
5) To make useful suggestions for future planning ana 
development of education in the town in the light 
of the findings of the present study. 
METHODOLOGY : 
The success of research programm largely depends 
on the soundness of the research methodology used in this 
study. Since the present study is a survey research 
descriptive met'^ od was used to carryout the investigation. 
The details of sample research tool used and techniques 
of data analysis are given below. 
Sampling : The investigdLtor collected relevant informations 
from almost all the schools situated in Arrah town. The 
sample consisted of 93 institutions which included 51 
primary schools, 25 middle schools and 17 high schools. 
There are about 10 colleges in the town which were not 
included in the sample because the study was concentrated 
only on school education. 
3/ 
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I n o r d e r t o c o l l e c t r e l i a b l e an^ v a l i d i n f o r m a t i o n s 
t h e i n v e s t i g a t o r c o n s t r u c t e d a q u e s t i o n n a i r e e n t i t l e d 
EDUCATIONAL SURVEY Q U E S T I O N N H I R E . 
The q u e s t i o n n a i r e was d i v i d e d i n t o s i x p a r t s 
a c c o r d i n g t o t h e t y p e of i n t o r n a t i o n s s o u g h t u n d e r e a c h 
h e a d i n g . These p a r t s a r e : 
a) General informations 
b) Management and Finance 
c) Physical Facilities 
d) Teachers 
e) Enrolment 
f) Oo-curr icular and Extra c u r r i c u l a r a c t i v i t i e s . 
A) General Intonr.ations : 
In t h i s category quest ions were asked aboutthe 
loca t ion/ type and other spec i f i c intormaticns about the 
i n s t i t u t i o n s . One of the iterrs enquired whether the 
school was to r boys, a tor g i r l s or coeducation. Similarly 
one item asked whether school i s minority nanaged or 
non m.lnority managed. Ti.ere were other items a l so which 
intended to gather information about medium of i n s t ruc t i ons 
and other language taught . This sect ion included eleven 
i t e i T i S . 
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B) Management and Finance : This part included only four 
items which sought infonnations regarding the type of 
management committee and sources of finance, 
C) Physical Facilities : This part included the largest 
no. of items which ranged from item H0~16 to item nui. ber 
38, The questions included in this part were related to 
school building, library, games, water and urinal faci-
lities. Health and environm.ental facilities, furniture 
and laboratories. 
D) TEACI^RS : This part constituted of six questions 
which sought informations about the teaching staff. The 
questions were meant to seek information regarding the 
educational and professional qualifications of the teachers. 
The distribution of teaching staff by sex and caste, and 
subject wise distribution of teachers. A question was also 
asked to find out the number of vaccant posts and causes of 
such vaccancies. 
E) Enrolment ; This part intends to collect useful 
data about the enrolment of children from, class I to XII. 
Also the enrolment of children from schedule caste/Schedule 
tribes and ninorities. 
F ) C o - c u r r i c u l a r and Ex t r a C u r r i c u l a r i ^ c t i v i t i e s : 
This f a r t c o n s i s t e a of seven q u e s t i o n s which sought 
i n f o r r a t i o n s r ega ro ing the a c t i v i t i e s of p a r e n t t e a c h e r 
a s s o c i a t i o n s t u d e n t c lubs and u n i o n s , annual func t ions ana 
c e l e b r a t i o n s and o t h e r e x t r a c u r r i c u l a r a c t i v i t i e s . One of 
the q u e s t i o n s asked about the acadeiric performance of 
s t u d e n t s for e v a l u a t i n g q u a l i t y of e d u c a t i o n be ing imparted 
in the s c h o o l . 
A copy of the q u e s t i o n n a i r e i s a t t a c h e d in the ena 
of t h i s r e p o r t . 
DAT/i ANALYSIS : 
The i n v e s t i g a t o r p e r s o n a l l y , v i s i t e d 93 schoo l s in 
Arrah town and had the q u e s t i o n n a i r e form f i l l e d up by 
the p r i n c i p a l or norrinee in each s c h o o l . Since d i f f e r e n t 
q u e s t i o n s in tended to c o l l e c t d i f f e r e n t type of informat ion 
no s p e c i f i c and uniform s t d t i s t i c a l t echn ique could be 
used to ana ly se d a t a . Most of the p i e c e s of in fo rma t i cn 
were summarized in terms of frt quenc ies and p r o p o r t i o n s , 
whenever p o s s i b l e o t h e r s t a t i s t i c a l m.easure such as m.ean 
and mode were u sed . 
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DELIMITATIONS : 
The t o l l o w i n g a r e -che d e l i m i t a t i o n s of the s t u d y , 
1) Hrr<ah town has e d u c a t i o n f a c i l i t i e s a v a i l a b l e a t a l l 
l e v e l of educa t ion of from pr imary t o u n i v e r s i t y b u t 
the p r e s e n t s tudy i a l i m i t e d to school e d u c a t i o n o n l y . 
2) Since the s tudy i s conf ined t o a s i n g l e town, the 
i n v e s t i g a t o r does no t c la im to achieve the g e n e r a -
l i b i l i t y of the f ind ing t o wider a r e a . 
3) Although the i n v e s t i g a t o r has a t tempted t o cover otll 
a s p e c t s of school e d u c a t i o n t o muke adequa te assessment 
of e d u c a t i o n a l f a c i l i t i e s , y e t i"t does n o t c la ims t o 
have made an exhausted d i s c u s s i o n of a l l t he r e l e v a n t 
i s a d e s . However i n v e s t i g a t o r has t r i e d t o s tudy the 
problem as deep ly as p o s s i b l e . 
4. 
CHAPTER - IV 
•^ NAL YSIS _ _ _AND INTERPWE TAT ION _0F _DATA 
In the previous chapter the necessary back-
ground of the present study has been described in terms 
of previous developments in India with special reference 
to the state of Bihar. Third chapter highlights the 
specific needs to carryout the present study. The detailed 
methodology of research has also been elaborated. The 
present chapter will present.the detailed analysis of 
data and their interpretation. 
As mentioned in chapter 3, the investigator con-
structed a specially designed research tool known as 
"Educational Survey Questionnaire" to be used for the 
purpose of data collection. This questionnaire included 
questions concerning all aspects of school education. 
However for convenience some kind of area wise grouping 
of questions were considered necessary. 
The date were analysed separately for all the six 
parts. The details are presented below. Part A is 
concerned with general informations about the institutions 
selected in the sample, which are given in the third 
chapter while describing the sampling of schools. 
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•A* GENERAL INFORMATION 
Part 'A* of the questionnaire asked some general 
information about the schools, some items of this part 
are of extra importance. Item No. 7 and 8 enquired 
whether school selected was minority managed or non-
minority managed, whether it was a boys school, girls 
school or coeducational institution the data obtained 
from these items are presented in table 4.1, 
TABLE 4.1 
Types of School in the sample 
Primary 
Middle 
Secondary 
Total 
Minori ty 
managed 
23 
7 
5 
35 
Non-<nino-
r i t y 
managed 
28 
18 
12 
58 
Boys • 
scho-
o l s 
20 
8 
9 
37 
Gir ls • 
Schoo-
l s 
10 
5 
7 
22 
Coeduca-
t i o n a l 
21 
12 
01 
33 
The table shows that out of the total 93 schools, 
35 (37.6%) were minority managed institutions and the 
rest 58 (62.4%) were non minority managed. In both the 
cases the largest number of schools were primary schools. 
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s i m i l a r l y i t was found t h a t out of 93 schools se lec ted 
37 (39.8%) were exc lus ive ly meant for boys, 22 (23.6%) 
were meant for g i r l s and the r e s t 33 (35.5%) were coeduca-
t i ona l i n s t i t u t i o n s . Out of the t o t a l nurrber of schools 
se lec ted 51 (54.8%) , The pa t te rn of d i s t r i b u t i o n of i n s t i t u -
t ion shows t h a t as we go higher along the educat ional 
laddar we find t h a t the nUi.ber of coeducational i n s t i t u t i o n 
decreases and a t the high leve l there was only one 
coeducational i n s t i t u t i o n . 
In the t o t a l sample 25 schools were middle schools 
and 17 were high schoo l s . In terms of percentage they 
corresponds to the f igures of 26.9% and 18.3% r e s p e c t i v e l y . 
As far as medium of in s t ruc t ion i s concerned 61 
schools (65,6%) were h ind i medium schools , and 13 (13.9%) 
were English medium schools and the r e s t 20 (21.5%) were 
undu medium schools . Surpr i s ingly there i s no English 
medium high school in the town, and there i s only one 
English medium middle school . They show t h a t the major i ty 
of English medium schools are a t primary l e v e l . Urdu 
medixim schools are a l so comparatively small in m numbers 
with only one ^rdu medium school a t high school l e v e l , 
and 7 a t middle l e v e l and the remaining 12 a t primary 
l e v e l . Besides medium of i n s t r u c t i o n s , other languages 
are a l so taught in most of the schoo l s . For example. 
4. 
teach 
16 schools/sanskrlt as a second language and 9 teach 
Persian as a second language at high school level. 
These languages are also taught in many schools at 
middle school level. At primary school level Sanskrit 
and Persian are not taught at all. However in maijority 
of schools medium of instruction is hindi. 
tn* B' MANAGEMENT AND FINANCE 
Schools are managed by mainly three different 
kinds of management systems the details given in the 
table 4.2 indicate, that majority of schools are managed 
TABLE 4.2 
Management of schools 
Primary 
Middle 
Secondary 
Total 
Govt.Managed 
26 
12 
10 
48 
Privately 
Managed 
08 
06 
03 
17 
Aided 
12 
07 
04 
23 
Any other 
5 
00 
00 
05 
by the.government out of 93 schools 48 (51.6%) ane 
managed by government. A large majority of these schools 
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are primary and middle schools. There are only 17 
schools (18.3%) which are managed by private agencies. 
Out of the remaining 28 schools 23 are government aided 
schools receiving grants from the government and being 
managed by either private agencies* voluntary organi-
sations # social organisations or religious trust. Five 
schools did not indicate anything about their management 
systems. 
Majority of the institutions are run by the 
govt, grants and very few are run by donations and 
fees outv of 93 schools 68 (73.1%) have govt grants 
as their financial sources. 7 schools (7.5%) manage 
their finances through donations and the rest 18 manage 
their finances through fees received from the students. 
Unfortunately none of the schools except one indicated 
the amount of grant received from 1985-1989 which was 
enquired through item Number 14. All the government 
schools have indicated that they receive contingency 
funds to be utilized under unassigned heads. 
•C PHYSICAL FACILITIES 
The available data indicates that the majority 
of schools are running in school_owned building, some 
f 
schools are running in rented buildings. Most of the 
primary, middle and high schools have their own buildings 
Out of 93 schools, 66 (70^) are housed in their own 
buildings and 27 (29%) are housed in rented buildings, 
only one school reported that it is being run in a rent 
free building. 
When the nature of school building was examined 
it was found that most of the schools are housed in 
pacca buildings. Out of 93 schools 68(63.1%) are in 
pacca building, 33 (35.4%) are housed in partly pacca 
buildings and remaining 2 (2.1%) are housed in Kacca 
building. Almost all the high schools are housed in 
pacca buildings. Therefore the schools which are housed 
in partly pacca building and kaccha building almostly 
middle schools and primary schools. 
TABLE 4.3 
Type of Building 
Pacca Partly pacca Kaccha 
Primary 
Middle 
High School 
37 
14 
17 
Total 68 
12 
11 
00 
IT 
2 
00 
00 
~oT 
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The data available from the schools show that the 
schools have sufficient number of rooms to carry out their 
teaching work. It was found that all the primary schools 
have 2 - 5 rooms for their use. However a few of them 
which have three or less numbers of rooms are facing 
scarcity of space for teaching work. Similarly a number 
of rooms possess by middle school ranged from 6-15, 
Here also some schools are facing the problem of rooms 
because they do not have sufficient number of rooms 
which are usable in all seasons. High schools are also 
facing similar problems there are some which have suffi-
cient number of rooms and there are others which are 
short of space to carryout their day-to-day worS. 
Item number 22 indicated that majority of the 
schools required extra-rooms. For example, some of the 
primary schools reported that they require about 4 extra 
rooms similarly middle schools reported that they also 
require 4 to 8 rooms. In the same way some of the high 
schools reported that they are short of 4 to 10 rooms. 
This shows that schools in the town do not have sufficient 
space in terms of covered area. 
It was reported that some school buildings are 
used for other programmes of the community. For example. 
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some high schools and middle schools are used for 
running another schools or second shift in the same 
building. Some middle and primary schools are used for 
conducting adult education centres, and non formal 
education centre occassionally some primary school buildings 
are used for arranging marriage ceremony or some other 
social meetings. 
Majority of high and middle schools reported that 
they have their own library. According to available data 
16 out of 17 high schools 17 out of 25 middle schools 
have a library but none of the primary schools reported 
that there was library available to it. Those schools 
which had library also reported that they also had text 
book bank facilities. 
Out of 17 high schools, 13 reported that they 
had playground. These schools constitute 76% of the 
total number of high school. Out of 25 middle schools 
9 (36%) had playground facilities and out of 51 pirirpary 
schools only 12 (23.5%) had playground facilities. 
Majority of high schools had playground with area 
1100-2000 sq.mts. But majority of middle and primary 
schools had smaller playgrounds with area between 100-
1000 sq.mts. 
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It most of the high schools the games played 
were foot ball, volley ball cricket and badminton. 
While middle schools provided facilities football, 
repotted 
cricket and kabaddi. A few primary schools/that they 
had facilities for football and cricket. In some of the 
girls schools shotput and badminton were the popular 
game s. 
The schools reported minimxim e s s e n t i a l games 
mate r i a l ava i lab le r e l a t e d to those games for which 
they had playground f a c i l i t i e s . 
In most of the high schools , 50-100 s tudents 
u t i l i z e d games f a c i l i t i e s d a i l y . S imi la r , was s i t u a t i o n 
in middle schools . While in primary schools the number 
of s tudents who used games f a c i l i t i e s was on the whole 
l e s s than 50. 
All the high schools and primary school reported 
t h a t they had dr inking water f a c i l i t i e s while some of 
the middle schools (16%) reported t h a t they d i d n ' t 
have adequate water f a c i l i t i e s . Generally the dr inking 
are 
water f a c i l i t i e s / i n s i d e the school b u i l d i n g . 
Approximately 65% high schools , 64% middle schools 
and 88% primary schools reported t h a t they have facidi i t ies 
for work exper ience . 
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It was found that 70% high school 24% middle 
schools had primary health facilities but none of the 
primary schools had these facilities. Annual vaccina-
tion facilities were available in 59% high schools, 
88% middle schools and 84% primary schools. 
It was reported that 76% high schools, 44% 
middle schools and 37% primary schools had their 
building electrified. In high schools majority of 
class rooms had fans, while fans were available only ±jy 
33% of middle schools and primary schools. However 
electric bulbs and tube lights were not fitted in 
most of the class rooms. 
Majority of high schools middle schools had 
wooden furniture. However wooden furniture was available 
in about one third of the primary schools and two third 
of the primary schools used mats for sitting the 
students. Some middle schools reported that they had 
only open space available for sitting the children. In 
high schools a chair and a table was available for use 
by the teacher, while nost of the middle schools (56%) 
reported that they had a chair and table while 44% 
middle schools revealed that they had only a chiir 
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available for teacher. In primary schools the situation 
was miserable 29% primary schools had chair and table 
and another 29% had chair only and the rest 42% reported 
that there was no furniture available for teachers. All 
the high schools revealed that they had usable blackboards 
in their class rooms while only 84% middle schools had 
usable blackboards. While these facilities were available 
only in 48% of the primary schools. Surprisingly about 
25% schools reported that they did not have black board 
at all. 
Most of the schools, high, middle and primary 
used chalk afor writing on the black boards laboratory 
facilities were available only in high schools, which 
were used by students of class IX & X, Middle school 
and primary schools had no laboratory facilities at all. 
• n« TEACHERS 
This section of the questionnaire was related to 
qualifications of teachers and their subject wise 
distribution, in all the schools of the town. One of the 
items investigated the caste and sex wise distribution 
of teachers in primary, middle and secondary schools. 
b: 
Table 4 , 4 , 4 . 5 and 4 .6 sununarize the q u a l i f i c a t i o n 
of t e a c h e r s in p r ima ry , middle and h igh schoo l s 
r e s p e c t i v e l y . 
TABLE 4 .4 
Qualifications of Primary school teacher 
Below 
Matrie 
Matrie Secondary Graduate Total 
Trained 52 51 18 32 153 
Untrained 03 10 02 02 017 
Total 55 61 20 34 170 
Table 4,4, shows that there were 170 teachers in 51 
primary schools showing that the average number of 
teachers teaching at least five different classes was 
3.33.Which shows that 3 teachers per school were available 
and most of the school were short by 2 teachers out of 
these 170 teachers 55 (32%) were below matric, 61(36%) 
were matric, 20(11.8%) were secondary and 34 (20'*») were 
graduates. It can be concluded that majority of teachers 
about 68% were matriculates or below. And only 35% were 
above matric majority of teachers (90%) were trained 
and only 10% were untrained. 
Table 4.5 below presents the d e t a i l s regarding 
q u a l i f i c a t i o n s of middle school t e a c h e r s . 
TABLE 4.5 
Qual i f ica t ion of middle school t eachers 
Below 
Matrie 
Matrie Secondary Graduate P.G, 
Trained 42 
Untrained 00 
75 
07 
38 
13 
61 
08 
17 
00 
Total 42 82 51 69 17 
Table 4.5 shows t h a t there were 261 teachers in 25 middle 
schools showing t h a t the average number of teachers teaching 
a t l e a s t seven ar e i g h t d i f f e r en t c l a s s e s was 10.44 
which shows tha t ten teachers per school were ava i lab le 
out of these 261 teachers 42 (16%) were below matric* 
82 (31.41%) were ma t r i c , 51 (19.54%) were secondary 
69 (26.43%) were graduate and only 17 (6.5%) were pos t 
graduate t eache r s . I t can be concluded t h a t about 
47% were mat r icu la tes or below and the r e s t 53% of the 
teachers were above m a t r i e . Only about 10.7% in middle 
schools were untrained and the r e s t about 90% were 
t r a i n e d . 
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Table 4 .6 below summarize the q u a l i f i c a t i o n s 
of t e a c h e r s in high s c h o o l s . 
TABLE 4 .6 
Q u a l i f i c a t i o n of h igh school t e a c h e r s 
Pos t -Gradua te T o t a l 
Tra ined 
Unt ra ined 
25 
00 
201 
28 
104 
03 
330 
31 
To t a l 25 229 107 361 
Table 4 .6 shows t h a t t h e r e were 361 t e a c h e r s in 17 h igh 
s c h o o l s showing t h a t t h e average number of t e a c h e r s p e r 
school were 2 1 . Apar t from t h i s some s choo l s r e p o r t e d 
t h a t t h e r e was s h o r t a g e of t e a c h e r s . Out bo t he se 361 
t e a c h e r s 25 (6.92%) were secondary 229 (63.43%) were 
g r a d u a t e s and the r e s t 107 (29.63%) were p o s t g r adua t e 
t e a c h e r s . I t can be concluded t h a t m a j o r i t y of t e a c h e r s 
abou t 93% were g r a d u a t e s and p o s t g r a u d a t e s whi le the 
r e s t 7% t e a c h e r s were i n t e r m e d i a t e a l s o . Most of the 
t e a c h e r s about 92% were t r a i n e d and the r e s t 8% were 
u n t r a i n e d . 
Table 4 .7 shows the d i s t r i b u t i o n of pr imary schoo l 
t e a c h e r s sex wise and c a s t e - w i s e . 
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TABLE 4 . 7 
Sex by c a s t e d i s t r i b u t i o n of p r imary school 
t e a c h e r s . 
Schedule c a s t e 
Schedule Tr ibes 
i ^ l n o r l t l e s 
^ t h e r s 
32 
03 
2B 
44 
09 
04 
23 
27 
41 
07 
51 
71 
To t a l 107 63 170 
This I s shown In the t a b l e t h a t ou t of 170 pr imary schoo l 
t e a c h e r s 41 (24%) were scheduled c a s t e s , 7(4%) were 
schedu le t r i b e s 51(30%) belonged t o m i n o r i t y communit ies 
and the r e s t were o t h e r s . Male t e a c h e r s c o n s t i t u t e d 63% 
of t h e t o t a l nvirrber of t e a c h e r s and the r e s t 37% were 
female t e a c h e r s . 
S i m i l a r d i s t r i b u t i o n of middle school t e a c h e r s 
i s shown in t a b l e 4 . 8 . 
TABLE 4 . 8 
Sex by c a s t e d i s t r i b u t i o n of middle schoo l t e a c h e r s 
Scheduled c a s t e 
Schedule t r i b e s 
M i n o r i t i e s 
Othe r s 
39 
00 
22 
108 
05 
00 
05 
82 
44 
00 
27 
190 
T o t a l 169 92 261 
I t can be seen t h a t o u t of 261 middle s choo l s t e a c h e r s 
44 (17%) were scheduled c a s t e s 10% m i n o r i t i e s and the 
r e s t 73% were o t h e r s . Sex wise d i s t r i b u t i o n i n d i c a t e s 
t h a t 65% were males and the r e s t 35% were f emales . 
S imi l a r d e t a i l s for high schoo l t e a c h e r s a r e 
shown in t a b l e 4 ,9 be low, 
TABLE 4.9 
Sex by caste distribution of high 
Schedule caste 
Scheduled tribes 
Minorities 
Others 
Total 
Male 
36 
00, 
21 
202 
259 
school teache 
female 
08 
00 
11 
83 
102 
rs 
Total 
44 
00 
32 
285 
361 
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I t Is observed t h a t out of 361 high school teachers 
44 (12%) were schedule cas t e s 9% m ino r i t i e s and the r e s t 
45% were o t h e r s . Sexwise d i s t r i b u t i o n ind ica tes t h a t 72% 
were males and the r e s t 28% were females. 
Table number 4.10 shows the sub jec t wise d i s t r i b u -
t ion of teachers a t primary, secondary and high school 
leigel . I t can be seen t h a t out of 792 teachers in a l l the 
school sampled, 165 (21%) are mathematics teachers 172(21.7%) 
science t eachers , 287 (36%). 
TABLE 4.10 
Subjectwise d i s t r i b u t i o n of teachers 
Maths Science Languages Soc.St . Total 
Primary 
Middle 
Secondary 
40 
23 
102 
22 
37 
113 
67 
137 
63 
41 
64 
63 
170 
261 
361 
Total 165 172 287 168 792 
Language teachers and 168(21.2%) are soc ia l s tud ies 
t e a c h e r s . 
The percentage of mathematics teachers a t primary 
leve l was 23.5% a t middle school l eve l 8.8% and 28% a t 
b. 
a t h i g h s c h o o l l e v e l . S i m i l a r l y t h e c o r r e s p o n d i n g p e r c e n -
t a g e f o r s c i e n c e t e a c h e r s a r e 13* 14 and 3 1 . F o r l a n g u a g e s 
t h e f i g u r e s a r e 39%, 52 and 23%, 
F o r s o c i a l s t u d i e s t h e f i g u r e s a r e 24%, 2 4 . 5 % and 
1 7 . 5 % r e s p e c t i v e l y . 
•E» ENROLMENT 
T a b l e number 4 , 1 1 t o 4 . 1 4 p r e s e n t t h e d e t a i l e d p a t -
t e r n of e n r o l m e n t i n t h e s c h o o l s . These d a t a a r e b a s e d 
on random s u b - s a m p l e s of t h e s c h o o l s e l e c t e d . Tab le 4 . 1 1 
p r e s e n t s s e x w i s e e n r o l m e n t from c l a s s I t o V i n p r i m a r y 
s c h o o l . I t can be s e e n t h a t t h e a v e r a g e e n r o l m e n t v a r i e s 
d e c r e a s e d s u c c e s s i v e l y 35 i n c l a s s I t o 28 i n c l a s s I I , 
22 i s c l a s s I I I , 19 i n c l a s s IV and a b o u t 9 i n c l a s s V. 
TABLE 4 . 1 1 
S e x - w i s e e n r o l m e n t i n p r i m a r y s c h o o l s 
Boys 
Girls 
Total 
Mean per 
school 
Class 
I 
I8d 
135 
319 
35.44 
Class 
II 
140 
115 
255 
28. S3 
Class 
III 
106 
93 
199 
22.11 
Class 
IV 
98 
76 
174 
19.33 
Class 
V 
48 
32 
80 
8.88 
As a crude e s t i m a t e i t can be sa id t h a t the t o t a l 
en ro lmen t in p r imary schoo l s in the town i s about 
5820, Also i t can be e s t i m a t e d t h a t t he d rop ou t r a t e 
from c l a s s I t o V i s abou t 75% 
TABLE 4.12 
Sex-wise enro lment in middle s c h o o l s 
I I I I I I IV V VI VII V I I I 
Boys 180 113 114 118 88 79 38 20 
G i r l s 253 73 102 63 59 53 26 13 
T o t a l 433 186 216 181 147 132 64 33 
Mean per,/)£^'^6l .8 26 .5 30.85 25.85 21 18.85 9.14 4.71 
Table 4.12 shows t h a t average e n r o l p e n t in middle 
s c h o o l s from c l a s s I t o VI I I d e c r e a s e s from 62 t o 5 . I t 
can be e s t i m a t e d t h a t t he t o t a l en ro lmen t in the middle 
s c h o o l s of the town i s about 5000, F u r t h e r i t i s e s t i m a t e d 
t h a t d r o p - o u t r a t e i s approx imate ly 92% from ^ c l a s s I 
t o c l a s s V I I I , 
6J 
sex-
Boys 
eirls 
-wise 
TABLE 4.13 
enrolment in 
VI 
555 
272 
VII 
648 
296 
high schools 
VIII 
502 
357 
IX 
484 
374 
X 
370 
369 
Tota l 827 944 859 858 739 
Mean p e r 165.4 188 .8 171;8 171.6 147.8 
s choo l 
Table 4 .13 shows t h a t t he average enro lment from 
c l a s s VI t o X d e c r e a s e s from 165 t o 1 4 8 . As a crude 
e s t i m a t e the t o t a l en ro lmen t in the h igh schoSjls of 
the town i s about 14375. 
On the b a s i s of the above in fo rmat ion i t can be 
concluded t h a t the t o t a l enrofliment of s choo l s of Arrah 
town was approx imate ly 2 5200. 
The enro lment of schedule c a s t e , schedule t r i b e s 
and m i n o r i t i e s s t u d e n t s i s p r imary , middle and high 
schoo l i s given below in the t a b l e n o . 4 . 1 4 . I t i s 
observed t h a t the average number of s t u d e n t s be long ing 
t o m i n o r i t i e s communit ies and those of schedule c a s t e 
Boys 
Girls 
Total 
TABLE 4. 
Primary 
Minori-j SC 
ties /ST 
238 58 
147 32 
385 90 
14 
Middle High School 
Mlnori-j SC Minori-
ties !/ST ties 
307 144 
90 37 
397 181 
352 
110 
462 
SC/ 
ST 
169 
68 
137 
Total 
1268 
484 
1652 
Mean per 42.77 10 56.7 25.85 92.4 27.4 75.09 
* sch-
and scheduled t r i b e was 10, In middle schools the 
corresponding f igures are 57 and 26. In high schools 
the corresponding number was found to be 92 and 27. 
When overa l l enrolment of these communities was est imated 
for a l l the schools , the average figure came out to be 
75. As a crude es t imate the t o t a l number of s tudents 
belonging to schedule cas te and schedule t r i b e s and 
mino r i t i e s communities are approximately 7000 which i s 
approximately 28% of the t o t a l enrolment of schools . 
The enrolment of g i r l s coming from these communities 
was approximately 2000 which i s only about 8% of the 
t o t a l enrolment. 
6. 
•F* CURRICULAR AND EXTRA CURRICULAR ACTIVITIES 
Three out of 17 school reported that they had 
parent teacher associations. Similarly 6 middle schools 
but of 25 and 19 primary schools out of 51 also reported 
that they had parent teacher association. Most of the 
schools which reported that they had parent teacher 
association revealed that the meetings of the PTA were 
held half yearly or yearly. Majority of schools reported 
that teachers and students assemble together for cultural 
programme monthly. The student was generally non existent 
in the schools. And generally in all the schools special 
celebrations were held on Independence day and republic 
day. 
The examination results for the years 1987, 1988* 
and 1989 were also examined in respect of high schools 
only because first public examinations are held after 
high schools. Generally the data revealed that the 
percentage of students obtaining first division was 
between 0 to 10. with an average of about 7. However a few 
good schools indicated that the percentage of first 
divisioners was about 30 or 40. The percentage of second 
divisloners in most of the high school was between 25 and 
40. But this percentage in some good schools was more than 
50. The percentage of third divisioners was ^ wide range 
from 10 to 40 and above. Tt is concluded in general about 
70% of the students fail in public examination after class 
X except in some good schools wlich show the high 
performance. 
CHAPTER - V 
The present study which was conducted to describe 
the educational status of Arrah town in Bihar has been 
presented in detail in the previous chapters. The 
details of the methodology including sampling tools used, 
methods of data collection and analysis have been given 
ia chapter H i , In chapter IV the collected informations 
have been presented in tabular forms and the details 
of their analysis and interpretations are also given. The 
present chapter is meant for sxwimerizing the findings 
of the - study, and interpreting them.in terms of their 
relavance to planning and practice of education. Some 
suggestions will also be made to improve the educational 
status of the town and to carry out further studies in 
other towns or other districts of state, 
FINDINGS 
1, It is found that the town has quite a large number 
of schools managed by minority communities. In 
terms of percentage such schools were 37,6%. 
The rest of the schools (62.4%) were non minority 
managed. The number of schools exclusively for 
girls was very small i.e. 26.3%. The rest of the 
schools were either meant for boys only or they 
were coeducational. But as we go higher on the 
6 . 
ladder the nximber of coeducational i n s t i t u t i o n s 
decreased sharply and there was only one co-educa-
t iona l high school in the town. About 55% schools 
in the town were primary schools . 
2 . As f a r as mediiim of inStrJiction i s concerned t*** 
i t was found t h a t 65.6% of the schools were h ind i 
medium schools and 21.5% were Urdu medium schools 
and the number of English medixim schools was only 
14% a l l of whom were below high schools* Besides 
medium of i n s t r u c t i o n s , other languages such as 
Sanskr i t and Persian were a l so taught in some schools. 
Half of the schools were managed by government. 
And the other hal f were managed by pr iva te b o d i e s . 
However most of the schools managed by p r iva t e 
agencies were aided by the government. Most of the 
schools were run by government g r a n t s . In terms 
of % they were about 73%. However no information 
could be ava i l ab le regarding the amounts of g ran t 
a v a i l a b l e . 
3 . Most of the schoois had t h e i r own bui ld ing , and 
the number of schools being run on pr iva te bu i ld ing 
or rented bui ld ing was very sma l l . I t was a lso found 
t h a t over 63% of the schools are housed in pacca 
c^ 
buildings and the rest 37% are housed in partly pacca 
buildings, kaccha building or that ched huts. All the 
high schools in the town are housed in pacca building. 
4. Most of the schools especially at the primary and 
middle school level were short of building from one to 
four rooms. The requirement of number of rooms increa-
sed as we go up the educational laddar and at the 
high school level the requirements of extra rooms aue 
from four to ten. 
5. There are many schools in the town which are used for 
purposes other than holding the regular day school• 
for example some of the piimary and middle schools 
reported that their buildings are used by the communities 
for social purposes such as for holding meetings and 
marriage parties some schools were used for running 
adult education centres also, 
6. Most of the high schools reported that they had 
library facilities while more than 50% of the middle 
schools also reported to have library facilities, but 
no primary school had any type of library in the 
school, some schools also indicated that they had text 
book bank, 
7. Most of the high schools, about 76% indicated that they 
had play grounds attached to them, but this facilities 
6. 
was available only in 36% of the middle schools, 
and 23.5% of the primary sch6ol. Most of the schools 
reported that they had minimum material required for 
games which they organise. However the number of 
students utilising games facilities was very small, 
and most of the games organised were common to all 
the schools. 
8. Drinking water facilities were reported to be availa-
ble in all the high schools and primary schools. 
However 16% middle schools reported that they did 
not have water facilities available inside the school 
premises. Besides games 65% high schools* middle 
schools* and 88% primary schools indicated that they 
also organised classes for work experience and 
educational hand work. 
9. Health facilities such as first aid were available 
in 70% high schools and 24% middle schools but no 
primary schools had such facilities. Majority of high 
schools, middle schools and ^ primary schools arranged 
for annual vaccination facilities. 
10. Majority of high schools had electrified buildings 
while number of middle schools and primary schools 
6 ; 
having electrical building was 44% and 37% respec-
tively. The schools whole buildings were electrified 
had k lighting arrangement in most of the schools, 
but very few schools said that they had electric fan 
in the class-room. 
11. Most of the high schools and middle schools had 
wooden furniture, while these facilities were available 
only to one third of the primary schools. Two third 
of the primary schools used mats for their children 
there were a few schools which reported that they 
organise classes in open space. Most of the high 
schools had a chair and a table in each class-room 
for use by the teacher.Some of the middle schools and 
primary schools reported that they had only a chair 
for the teachers to seat in. About 42% primary schools 
reported that there was no furniture available for 
teachers. 
12. About 48% primary schools and 84% primary schools and 
84% middle schools had usable black boards. However 
all the high schools had this facility. About 25% 
schools had no black board at all. Generally chalk is 
used for writing on the balck board. 
normally a l l the high schools have labora tory 
f a c i l i t i e s which were used by s tuden ts of c l a s s IX 
and X only. 
13. The average niamber of teachers working in the primary 
schools was 3 showing t h a t on the average each primary 
school was shor t by 2 t eache r s . Out of the teachers 
working in primary schools , 32% were below raatric, 
36% were ma t r i c , 20% higher secondary/Intermediate 
and 34% were g radua te s . More than 68% teachers in the 
primary sohools were matri<fi or below. And 901% of the 
teachers were t r a i n e d , 
14. In middle schools , the average number of teachers 
was 10 and 16% teachers were below me t r i c , 31% matr ie 
about 20% .Secondary and about 26% graduates and a 
l i t t l e more than 6% were post g radua tes . More than 
90% of the teachers were t ra ined in t h i s case a l s o . 
15 . At high school l eve l the average nvimber of teachers 
per school was 2 1 . As far as q u a l i f i c a t i o n i s con-
cerned, 30% teachers were pos t graduates , 63% 
graduates and the r e s t 7% were secondary. About 92% 
teachers were t r a i n e d . 
16. As far as sex-wise distribution of teachers is 
concerned it was found that 63% teachers were male 
in primary schools and 65% in middle schools and 
72% in high schools, showing that the female teachers 
are smaller in numbers. In primary schools, 24%, 
teachers were schedule caste, 4% schedule tribes 
and 30% belonged to minorities communities. In this 
way more than 60% teachers belonged to socially 
disadvantaged classes. At the middle school level the 
percentage of teachers belonging to disadvantaged 
section was 55 and at high school level this percen-
tage was only 21. 
17o Out of the79*2 teachers sampled, 21% were mathematics 
teachers 22% science teachers, 36% language teachers-
and 21% social studies teachers. 
18. It was estimated that the total enrolment in primary 
schools in the town was about 6000, and at middle 
school level it was about 5000 at high school it was 
a little more than 14000, This shows that total 
enrolment in the schools of the town was a little 
more than 25000, of which 28% belonged to schedule 
caste, schedule tribes and minorities, and about 
25% were girls. 
"7 
19, Some schools repor ted tha t they had parent teacher 
a s soc ia t ions whose meetings were held half year ly 
no 
or annual ly . There was/student union in the schools 
and the c u l t u r a l programmes were organised mostly 
on independence day and republ ic day c e l e b r a t i o n s . 
20 . On t h e b a s i s of examinat ion r e s u l t s fo r ttv^e^ 
s u c c e s s i v e y e a r s i t was fou^d t h a t t he pe rcen tage 
of s t u d e n t s o b t a i n i n g f i r s t d i v i s i o n s on the average 
was 7 and t h a t of second d i v i s i o n e r s was between 
25 and 40, The g e n e r a l f i nd ing was t h a t about 70% 
of the s t u d e n t s f a i l e d in p u b l i c examinat ion in c l a s s 
S. which i s a v e r y poor show. 
IMH^ICATIONS AND SUGGESTIONS 
The f i nd ing t h a t some of the s c h o o l s a t the upper 
p r imary l e v e l and p r imary l e v e l a re be ing run in u n s a t i s -
f a c t o r y b u i l d i n g s , i m p l i e s t h a t the government of Bihar 
should pay a t t e n t i o n t o t h i s a s p e c t of e d u c a t i o n . At tempts 
should be made t o a l l o c a t e e x t r a funds in e i g h t s and 
subsequen t f ive y e a r s fo r the c o n s t r u c t i o n of b u i l d i n g s 
in t h e s c h o o l , which a r e w i t h o u t b u i l d i n g . Also those 
s c h o o l s which need e x t r a b u i l d i n g should a l s o r e c e i v e 
7 . 
financial assistance for this purpose. The problem of 
shortage of building i s equally serious a t a l l levels , 
but i t seems to be acute a t high school l eve l . 
The finding t ha t l ibrary f a c i l i t i e s are available 
only in high schools and some middle schools indicates 
that the children coming from poor houses must be facing 
the problem of ava i lab i l i ty of text books due to poverty 
therefore f a c i l i t i e s for l ibrary should also be created 
in middle and primary schools this wil l function as an 
effective check din the drop-out rate which i s a very 
serious problem,Text-book bank f a c i l i t i e s should also be 
created in a l l the schools. I t i s very i unfortunate tha t 
in most of the primary schools and iriddle schools the 
playground fac i l i ty i s not avai lable. These schools educate 
the children between 6 to 14 years of age where physical 
developnent is as important as other aspects of personali ty. 
Especially a t primary school level playground is absolutely 
necessary so that physical development of the children is 
not hampered surprisingly there are some schools which 
do not have even drinking water f a c i l i t i e s . This i s a very 
great problem for children and patents . Since children havd 
to go out of school for drinking water the problem of 
indiscipline will be faced by the administration. Therefore 
water f ac i l i t y should be created in a l l the schools as 
7w 
ear ly as possible. Some schools do not have even basic 
health f a c i l i t i e s . This imply that there is an urgent 
need for the government to take necessary steps to provide 
f i r s t aid k i t s for a l l the schools, so that whenever 
needed these f a c i l i t i e s could be made available in the 
schools. 
Since learning to be effected requires conducive 
environment i t i s necessary that the learning conditions 
should be favourable inside the class-room. Therefore 
arrangement should be made to provide essent ia l furniture 
for teachers and students, and class-room should be 
e lec t r i f ied so that necessary l ighting and venti lat ing 
f a c i l i t i e s are avai lable . I t i s in terest ing to note tha t 
about 2 5% of the schools wezre without the black board 
which i s very unfortunate. Black board i s the most 
essent ia l and cheapest teaching mater ia l . There are many 
other things Which are necessary for teaching purposes 
therefore the programme of operation blackboard which i s 
meant for creating minimum essential physical f a c i l i t i e s 
in the schools should be implemented immediately. 
Some primary, middle and high schools are facing 
shortage of teachers th i s hampers the trading work of the 
schools. Therefore a i l the existence vaccancies of teachers 
should be f i l led up and new posts should be sanctioned 
for the schools which are short of teachers. SdJme 10% 
7J 
of the teachers are untrained therefore some kind of 
in-service training programme should be organised for 
them. More teachers should be recruited from socially 
disadvantaged sections, such as schedule castes, schedule 
tribes, minorities and women. 
The enrolment of schedule caste schedule tribes 
and that of girls should be increased in order to fulfill 
the requirements of the article 45 of the constitution. 
Some financial incentives should be given to parents of 
the disadvantaged sections so that they are encouraged 
to send their children to school. Better facilities 
should be created for education of girls. This should 
include starting separate schools for girls, appointing 
more female teachers and providing healthy social 
environment in the schools. The high failure rate which 
contributes to drop-out should be checked by improving 
quality of teaching. This can be made possible only 
through creating better physical facilities and improving 
academic and professional qualifications of teachers. 
**it**-it 
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